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Introduction 

The National Council for Curriculum and Assessment (NaCCA) has 

developed this Resource Pack as a complementary document to the Training 

Guide for in-service teachers on the implementation of the new kindergarten 

curriculum. This Resource Pack is also designed to serve as a source of 

reference to teachers during the preparation of their scheme of Learning and 

lesson plans as well as teaching and assessment of learners. 

The Pack is divided into two (2) main parts. The first part focuses on the 

cross-cutting curricular issues, mainly the themes of the National Pre-

Tertiary Curriculum Framework and the provisions for teaching, learning, 

assessment as well as school time arrangements. It further delves into the 

rationale, subject areas and core competencies in the revised curriculum. It 

also contains guidelines to enable teachers prepare lessons and schemes 

of learning. Guidelines on Peer Coaching and establishment of 

Professional Learning Communities in schools are also discussed. 

Additionally, an overview of the kindergarten curriculum in terms of the Aims, 

Rationale and Philosophy and the structure of the curriculum is provided. The 

document also contains sample lessons from various strands and sub-strands 

to help teachers understand and know how to prepare lessons based on the 

new format for lesson planning and delivery. There are accompanying 

worksheets with assessment tasks for each of the Sample lessons in the 

Resource Pack. 

These are carefully packaged to help the teacher ─ who is recognised as a 

major stakeholder in the implementation of the revised curriculum ─ to be 

fully abreast with the sequence and progression of all the learning areas in 

the curriculum. It is to enable teachers to understand the content of the 

curriculum; strands, sub-strands, standards, indicators and exemplars and 

related lesson planning, identification and use of resources, creative 

pedagogic approaches and assessment. 

It is expected that after carefully studying the resource pack, teachers will be 
able to: 

1. Know the provisions in the curriculum framework in terms of 

Aims, Values, Core Competences and School Time Allocations. 

2. Know the recommended Teaching and Assessment approaches in the 
curriculum 

3. Understand the structure, scope  and sequence of the curriculum. 

4. Prepare schemes of learning for a given academic year, term or week. 

5. Prepare daily lesson plans using the right pedagogical 

approaches and teaching resources 

 

6. Select and design appropriate assessment tasks for a given lesson  
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7. Contribute effectively towards the formation and successful 

management of Coaching and Professional Learning Communities in 

the School. 
Ultimately, the Resource Pack will contribute tremendously in ensuring the smooth 

implementation of the new standards-based curriculum for Kindergarten and Primary Schools.  
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1.0 INTRODUCTION AND OVERVIEW TO THE CURRICULUM 

1.1 THE NATIONAL CURRICULUM FRAMEWORK 

• The National Pre-Tertiary Curriculum Framework (NPCF) is a guiding 
document that provides policy direction to the review and implementation of 
the pre-tertiary curriculum. 

• It draws together and articulates the vision, philosophy, goals, learning 
experiences, instructional resources and assessment systems that will guide 
the development of the school curriculum. 

• Provides the basis for consistent and on-going curriculum development, 
implementation and periodic curriculum review and revision. 

Key Themes in the NPCF 

• The Context of the Pre-Tertiary Education Curriculum 

• Guiding Policies for Curriculum Development 

• Rationale for Reviewing the Curriculum 

• Overview of the Current Curriculum 

• The Role, Purpose, Vision and Philosophy of the Pre-tertiary Education 

Curriculum 

• Principles of the Curriculum 

• Competences and Standards in the Curriculum 

• Assessment 

• Phases and Learner Characteristics/Attributes 

• Curriculum Subjects and Learning Areas 

• Philosophy and Rationale for Curriculum Subjects 

• Implementation of the Curriculum 

Guiding Policies to the Development of the NPCF 

• 1992 Constitution of Ghana 

• Education Act 778 of 2008 

• African Union Agenda 2063, CESA 16 – 25 

• UN Sustainable Development Goal 

• Education Strategic Plan 2018 – 2030 

• National Development Planning Commission Agenda 2018 – 2057 

• UNESCO Education 2030 Framework for Action 

• National Teachers’ Standards 

• National Teacher Education Curriculum Framework 

• ICT for Accelerated Development (ICT4AD) Policy Framework 

• ICT in Education Policy 

• Adolescent Reproductive Health Development 

• Ghana Reading Action Plan 

• National Science, Technology and Innovation Policy 
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Rationale for the Curriculum Review 

• Fundamentally, the review of the curriculum is to respond to a national 

priority of shifting 

• the structure and content of the education system from merely passing 

examinations to building character, nurturing values, and raising literate, 

confident, and engaged citizens who can think critically. 

• The review of the curriculum seeks to address the inherent challenges in 

the existing curriculum and ensure that the content of the national 

curriculum for change and sustainable development can be 

internationally benchmarked. 

Philosophy of the Curriculum 

• Underpinning the National Pre-Tertiary Education embodied in the NPCF is 

a philosophy 

• of learning and teaching that responds to the opportunities and challenges 

facing Ghana currently and in the future. 

• Essentially, the philosophy requires the harmonious development of the 

physical, mental and spiritual capabilities of all Ghanaian learners. 

Vision of the Curriculum 

• Give all Ghanaian children of school going age the chance to benefit from 

quality basic 

• education. 

• Transform our schools into student-friendly, stimulating and engaging 

environments for learners to learn and fulfil their individual potentials. 

• Inspire learners to know about and value the history of Ghana. 

• Transform Ghana into a Mathematics friendly nation within an environment 

of science and technology. 

• Produce graduates who can engage in life-long learning and can apply the 

knowledge innovatively. 

Key Features 

• Provisions for the acquisition of 4Rs: Reading, wRiting, aRithmetic and 

cReativity 

• Making Ghana a Mathematics friendly nation. 

• Reintroduction of History of Ghana. 

• Provisions for the development of Core Competencies (Foundational and 

Lifelong Skills). 

• Strengthening the teaching of French and the introduction of Arabic as 

Modern Foreign Languages. 

• Emphasis on learning-centred pedagogy (differentiation, scaffolding and 

use of ICT as a pedagogical Tool). 

• Emphasis on inclusion and diversity. 
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PROFESSIONAL LEARNING COMMUNITIES (PLCs), PRACTICE & REFLECTION 

Professional Learning Communities 

The term Professional Learning Community (PLC) describes a collegial group of 

Administrators and School Staff who are united in their commitment to 

Learners’ learning. 

 “As an organizational arrangement, the professional learning community is 

seen as a powerful staff-development approach and a potent strategy for 

school change and improvement”. 

– (Hord 1997b)  

They function as an effective strategy for building school capacity around core 

issues of teaching and learning (Darling-Hammond, 1995). 

They can serve as a mechanism to transform school culture. 

In other words, PLCs connect teachers with information, strategies and best 
practices. 

 

Characteristics of Effective PLCS 

• Shared values and norms. 

• Collaborative work. 

• Collective focus on student learning. 

• Time is created for collaborative work. 

• Creation of common work spaces. Arranging for close physical proximity to 

encourage collaborative work. 

• Communication structures to support collaborative work are in place. 

• Leadership is supportive of the work of the PLC. 

• Levels of trust and respect are high. 

• Administrators and teachers are open to improvement. 

 

http://img03.en25.com/Web/FranklinCoveyCo/%7B973ec455-18fe-4782-ab43-e1fda9a620c0%7D_Unconscious_Bias_Research_Brief_final.pdf
https://www.leaderinme.org/unconscious-bias-in-schools/
https://www.leaderinme.org/unconscious-bias-in-schools/


 

 

Schools and Teachers do make a Difference 

Schools that are highly effective produce results that almost entirely 

overcome the effects of learners’ background. 

• Culturally and Inclusively Responsive Teaching. 

• Effective Instructional Strategies. 

• Data Based Decisions. 

 

So, what’s the role of teachers in the PLC? 

• Focus on learners’ performance. 

• Collaborate with colleagues during PLC time. 

• Become students of teaching and consumers of research. 

• Accept responsibility for implementing systems that enable each learner to be successful. 

 

Observed Outcomes for Staff 

• Shared responsibility for the development of all students and collective 

responsibility for student success. 

• Reduced teacher isolation. 

• Powerful adult learning that shifts our focus from teaching to learning. 

• Increased understanding of content and the roles teachers play in helping all 

students build capacity. 

• Increased likelihood that teachers will build greater capacity for learning, will be 

professionally renewed and will continue to be inspired to inspire students. 

It is important you understand that the PLC model is not a canned program or 

a step-by-step recipe for school improvement. It represents a process for 

making the structural and cultural changes necessary to help students achieve 

at higher levels and make teaching a more rewarding and satisfying profession. 

Roles and responsibilities of the Key Actors in the PLC (DDE, CS, HT, CL/Coach and 

teachers) The main actors in the PLC are: 

• District Education Oversight Committee. 

• District Education Director. 

• District Head of Monitoring and Supervision. 

• Circuit Supervisors. 

• Head Teachers. 

• Curriculum Leaders/Peer Coaches. 

• Primary School Teachers (KG1 to B6). 

 



 

                             

District Education Oversight Committee 

• Validate the PLC/SBI program 

• As a policy making body at the district level, the DEOC would make a policy 

related decision for implementation of the program 

• Provide supervisory role for the District Education office in the performance of 

duties relating to the program 

District Director of Education 

• Advise on issues related to district and school-based implementation or 

monitoring/ evaluation of the programme. 

• Develop a revised timetable for schools to accommodate early release of teachers: 

one day per week (i.e., schools dismissed [1 hour] earlier to allow teachers to 

participate in PLC programme). 

• Establish a calendar for the integration of PLC activities into district plan. 

• Provide overall leadership and supervision and assign needed roles to subordinates 

who would follow through with instruction and take decision in matters that require 

immediate action. 

District Head of Monitoring and Supervision 

• Develop, in collaboration with DDE and CS, a plan for monitoring Fidelity of 

Implementation (FOI) initiative and the overall evaluation of success of the PLC/SBI 

initiative. 

• Review, with CS, monitoring and evaluation and fidelity of implementation data for 

each term and implemented needed changes. 

• In consultation with the DDE, select/recruit peer coaches for the PLS/SBI for each school. 

 
Circuit Supervisors 

• Participate in selection/recruitment of peer coaches. 

• Collect, collate and submit to DEO M&E and FOI data (Nature of data and regularity 

of collection and reporting to be determined in consultation with NaCCA).  

• Identify training needs of head teacher s ,  teachers and in partnership with the District 

training officer. 

• Train head teachers and peer Math coaches. 

• Refer matters relating to attitudes and behaviours detrimental or advantageous 

to the intervention to the District Head of Monitoring and Supervision for 

moderation as well as share/promote the experience of the intervention among 

schools under his/her supervision. 

Head Teachers 

• Attend initial training on PLC/SBI programme. 

• Ensure Parent-Teacher Association Executives and School-based Management Committee 

support for the PLC/SBI programme. 

 



 

 

• Ensure teachers participate actively in Coaching Sessions, and that ALL teachers implement 

new practices. 

• Identify and put in places measures to acknowledge teachers who make an effort to 

implement new practices. 

• Put in place measures to monitor and report on KG 1 to B6 learners’ progress with 

respect to performance indicators and established national performance standards. 

Primary School Teachers (KG1 to B6) 

• Participate actively in all Coaching Sessions activities. 

• Follow the revised curriculum, write lesson plans/notes according to specification 

and keep track of challenges or difficulties encountered. 

• Try out new teaching activities, strategies and practices discussed during Coaching 

Sessions and share challenges and successes with teaching colleagues in future Coaching 

Sessions. 

• We are what we repeatedly do. Excellence, then is not an act but a habit. 

 

Guidelines on how to establish Rules and Regulations for a PLC. 

Time 

• When do we meet? 

• Will we set a beginning and ending time? 

• Will we start and end on time? 

 

Listening 

• How will we encourage listening? 

• How will we discourage interrupting? 

 

Confidentiality 

• Will the meetings be open? 

• Will what we say in the meeting be held in confidence? 

What can be said after the meeting? 

Decision Making 

• How will we make decisions? 

• Are we an advisory or a decision-making body? 

• Will we reach decisions by consensus? 

• How will we deal with conflicts? 

 

Participation 

• How will we encourage everyone’s participation? 

• Will we have an attendance policy? 



 

                             

Expectations 

• What do we expect from members? 

• Are there requirements for participation? 
 

PEER COACHING 

Peer coaching is a confidential process through which two or more professional 

colleagues work together to reflect on current practices; expand, refine, and 

build new skills; share ideas; teach one another; conduct classroom research; 

or solve problems in the workplace. 

Peer coaching is a relatively new form of coaching that’s gaining recognition 

and respect due  to its positive outcomes and cost-effective nature. 

What are the guiding principles for working in partnerships? 

Research shows that good coaches take a partnership approach to 
collaborating with each other on an on-going basis. According to Knight (2011), 
the following Partnership Principles, are characteristic of beliefs that facilitate 
the process. Each principle is summarised below in terms of how Peer Coaches 
interact: 

Equality 

Peer coaches share ideas and make decisions together as equals. One 
partner does not tell the other what to do. Peer coaches who see themselves 
as equals have faith in each other and value what each brings to the 
discussion. They listen to each other attentively. 

 
Reflection 

When teachers coach each other and reflect together, they learn by doing and 
analysing. They reflect on what they do and relate that to what they’re 
learning. The coaching becomes a “meeting of the minds.” 

 
Dialogue 

When peer coaches discuss, they exchange ideas and perspectives. It is a two-
way conversation, not one telling the other what they should do. Each can give 
their opinion, but they listen so they can hear each other. 

 
Classroom Practice 

Classroom practice refers to the act of applying new knowledge and skills. 
When teachers think about implementing a new approach to teaching 
reading, for example, they think about how they will use it in their 
classrooms. 

 
Voice 

Communication between peer coaches should be open and confidential, like a 
conversation with a trusted friend. Peer coaches should feel free to express 
both their enthusiasm and their 

concerns. They should ask for the other’s opinions and pay attention. When 
arranging to observe a class, they ask what the teacher would like them to focus 
on during that particular observation. 

 



 

 

Reciprocity 

Each partner is viewed as a teacher and a learner; reciprocity is the natural 
outcome of a true partnership. Regardless of their formal training, in-service 
training, or years of experience, both can learn from each other 
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